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Abstract
The study was conducted in order to figure out (1) the types of code switching; (2) the functions and the situation of code switching occurrence in the classroom conversation between the lecturer and the students. The data of this descriptive qualitative study were collected through classroom observation towards students majoring in Biology. The result of the study showed (1) almost all types of code switching were used by the lecturer and the students in the conversation with the exception that the lecturer did not have a change of intonation; (2) the switching mostly occurred in whilst teaching session such as discussion and questions and answers session; (3) the students switched their code for fulfilling the functions such as for doing unofficial interaction, expressing emotion, reiterating, and giving command; (4) the functions of the lecturer’s code switching were for clarification, self-correction, calling for attention, and explanation. 
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Abstrak

Penelitian dilakukan untuk mengetahui (1) jenis alih kode; (2) fungsi dan situasi terjadinya alih kode dalam percakapan kelas antara dosen dan mahasiswa. Pengumpulan data dalam penelitian kualitatif deskriptif ini dilakukan melalui observasi kelas terhadap mahasiswa jurusan Biologi. Hasil penelitian menunjukkan (1) hampir semua jenis alih kode digunakan oleh dosen dan mahasiswa dalam percakapan kecuali dosen tidak melakukan perubahan intonasi; (2) switching sebagian besar terjadi pada saat sesi pengajaran seperti sesi diskusi dan tanya jawab; (3) siswa menukar kode mereka untuk memenuhi fungsi seperti untuk melakukan interaksi tidak resmi, mengekspresikan emosi, mengulangi, dan memberi perintah; (4) Fungsi alih kode dosen adalah untuk klarifikasi, koreksi diri, memanggil perhatian, dan penjelasan.

Kata kunci: alih kode, interaksi di tingkat Universitas, interaksi dosen-mahasiswa.
I. INTRODUCTION
C

ode switching is the common phenol-menon that happens among bilingu-als including in classroom environ-ment. In the classroom communication, tea-chers and students switch in order to build up a communication. From the students’ angle, Oga-ne (1997) in his research states that the Japane-se students did code switching in their English classroom and sometimes it was merely for ga-thering their self-confidence for what they will tell to the class. From the teacher’s side, Sert (2005) says that mostly the teachers apply the act of code switching in the classroom whether they are conscious of it or not. In addition, Ha-mid (2016) found out that teachers in Indonesia used code switching from time to time to build intimate interpersonal relationship with the stu-dents in the classroom situation. With or with-out their knowing, teachers or lecturers who te-ach English class also tend to do code swit-ching in their conversation with the students when they know that they all share the same own language. It is crystal clear that teachers and students voluntarily bring in code swit-ching to their classroom communication. 
However, for most of the 20th century, many theorists and methodologists went agai-nst the use of own language involvement in second or foreign language class. Krashen (1981) clearly claims that the use of learners’ own language in learning will disturb their development of the target language. It would be best for the learners to not be influenced by their own language since it would not help them talk in the target language naturally. This theory is supported by many other theories from Bebee (1988), Chi (2000), and Hall and Cook (2012) who are, much the same with Kra-shen, thinking that the input of language class-room must be put in the target language so that the students can fully master it and the use of own language is just in the way. For the final blow, CLT has declared the banning of any own language involvement in second or foreign language classroom with no exception to code switching.
Nevertheless, theorists’ perspective hap-pens to change about the roles of code swit-ching. Tien and Liu (2006) supports this state-ment by arguing that low proficiency students considered switching in their EFL classroom as helpful toward gaining better comprehension. Starting from this point, code switching starts to be accepted in the classroom environment. In Indonesia, the new concept of code swit-ching in classroom environment has also been accepted. Using code switching as a tool for assisting the process of teaching and learning can be classified as one of many good solutions to enrich the students’ comprehension to the topic of the study, especially for students who-se major is in non-English department. ESP classes in Islamic State University of Jakarta (UIN Jakarta) also apply the use of code swit-ching among the students of Non-English de-partment. However, there are still limited num-ber of research that focus on the ESP course related to the way the lecturers and the students involves code switching in the classroom com-munication.
This research is focusing on code swit-ching that is employed in ESP classroom. It is true that code switching is not only used in the conversation by the non-English department class, but also the people in English depart-ment. What makes it different is the fact that the students of English department are getting more and more exposure from their surroun-ding since they, as the matter of fact, need to read and listen to English materials. However, the students of non-English department are not exposed to that kind of exposure every single time. They are not pampered by so many Eng-lish materials to be read and listened. That is why the researcher think there is a need to take a closer look at the way the lecturer assist the students in the classroom by using code swit-ching in communicating with his/her students.
Based on the situation, the researcher formed it into two research questions:

1. What types of code switching frequently occurs in the classroom communication?
2. When does code switching occur and what are the functions of its occurrence for the lecturer and the students?
3. By conducting the study, the researcher hoped that the result would be expected to be reliable data that could help the future lecturers of English class to know the use code switching in the learning process. By describing the use of code switching in the classroom,  it is hoped that they could have a brief explanation of the types of code switching, situation which stimulated it, and the function of using it that could be u-sed as a consideration for using code swit-ching the classroom communication.
II. METHOD
The design of this study is counted as a descriptive qualitative. In the researcher, the ESP classroom majoring in Biology was cho-sen as the subject of the research. The instru-ment that was involved in this study was video recorder. With the small group of respondent, only one class to be exact, the researcher was the only person to collect the data. There are many kinds of methods for collecting the data. In conducting this research, the researcher col-lected the data by conducting classroom obser-vation. Video recorder was used as a tool to collect the data that the researcher needed in the study. Therefore, the activity could be cal-led classroom observation through video recor-ding.

To give quality, credibility, and trustwor-thiness to a qualitative research, the method that was included in the research was satura-tion. The researcher took three weeks to do the observation in order to support the data of code switching involvement in the classroom con-versation that focuses on the lecturer and students. There was no specific meeting chosen in doing the recording since the focus of the study did not relate to any kinds of topic being delivered. The time taken for recording was the avarage length of one time meeting that was one and a half hour.

After all the data were collected, the next step was to analyse the data to reach the object-tive of this study. There were several steps that were required in order to the get brief explana-tion of the research finding. The first step to be done was doing the tabulation of code swit-ching that was used in the conversation bet-ween the lecturer and the students during the process of teaching and learning. The tabulati-on were divided into two tabulations of types of code switching. The first tabulation consists of two types of code switching proposed by Bloom and Gumperz (1972) and the second one proposed by Hoffman (1991) consists of four types of code switching. The second ana-lysis to follow was the analysis of code swit-ching related to the situation of its occurrence and the function of its occurence in the conver-sation. Since the situation where code swit-ching occurred and its functions in the conver-sation are closely related, the researcher put these two points in one discussion. In analyzing the data, the researcher followed the theory proposed by Mattson and Burenhult (1999), Eldridge (1996), and Yletyinen (2004)
III. FINDINGS AND DISCUSSION
The result of the research showed in the tabulation includes the types and functions of students’ code switching and the types and functions of lecturer’s code switching. The first data shows the tabulations of types of co-de switching that the students did. The first ta-bulation is the data of the formal code swit-ching that the students did in the classroom conversation. The second tabulation is the theoretical code switching of the students.
There are total of 85 responses from the students in the classroom conversation. Howe-ver, not all of the responses are counted as the act of code switching if they are analyzed from Hoffman’s point of view (1991). There are only five responses that could be said as the act of code switching in the first data of first week classroom observation.
Table 3.1 Data tabulation of Students’ Code Switching based on Hoffman’s theory
	Types of Code Switching (CS)
	Frequency

	Inter-sentential CS
	3

	Intra-sentential CS
	1

	Emblematic CS
	0

	Involving a change of pronunciation
	1


In further discussion, the research fin-dings show the data of code switching from the theory of Bloom and Gumperz (1972). Ba-sed on Bloom and Gumperz’s theory, there are two types of code switching. The following data will show the frequency of code swit-ching used by the students’ in the classroom communication.

Table 3.2 Data tabulation of Students’ Code Switching based on Bloom and Gumperz’s theory
	Types of Code Switching (CS)
	Frequency

	Situational CS
	2

	Metaphorical CS
	3


There are also total of 5 code switching used by the students in the classroom conver-sation. Since the types of code switching are taken from Bloom and Gumperz’s theory (1972), all five code switching acts done by the students were seen from the situation, ad-dressee, social event, and topical change. There were three occassions where the stu-dents used situational code switching and two occassions for metaphorical switching which were actually the responses given for the lecturer’s questions.

The second data of functions of code switching are taken from the students’ code switching. These function are adapted from Eldridge’s (1996) and Yletyinen’s (2004) theory. There are 6 functions of code swit-ching from the students’ side. From all the three meeting, the researcher found out that the students switched their code for fulfilling the functions such as for doing unofficial inte-raction, expressing emotion, reiterating, and giving command.

From the data of this research, the resea-rcher found out that during their conversation, the students switched their code for several functions. During the first meeting, the resea-rcher noticed five functions of code switching occurred in the conversation. The first fun-ction was unofficial interaction which inclu-ded jokes and small talk. In this situation, the students used metaphorical code switching since the topic had changed, but the change did not caused the setting, participant, or the activity to change either.

The second function found by the resea-rcher is reiteration. Eldridge (1996) have men-tioned reiteration as the function of code swit-ching. He has explained that the students do reiteration in order to clear the misunderstand-ding that would possibly happen from their use of English. The conversation happened during the presentation which was taking pla-ce during the group work activity. At that ti-me, the classroom activity was voted to the presentation of group works given in the pre-vious week. After the groups finished their presentation, they opened the question and answer session. One of the audiences gave a question about the material and the lecturer wanted the student to repeat it. She repeated the question and switched the code to Indone-sian. The switching clearly has a function to reiterate in which the student wanted to make sure the lecturer got the point.
As it is mentioned in the findings, the data of the research also showed other fun-ctions of code switching. These functions we-re not included as one of many functions dis-cussed by Eldridge (1996) and Yletyinen (2004) in their discussion. The students swit-ched their codes for several purposes under different kind of circumstances. There are two other functions that have been noticed in the result of the study. The first function is giving command and another one is expressing emo-tion.

The next data tabulation are taken from the lecturer’s act of code switching in the classroom conversation. There are total of 79 sentences all together were recorded in the first meeting. If it is seen from Hoffman’s the-ory (1991), only 41 sentences are counted as the act of code switching. 

Table 3.3 Data tabulation of lecturer’s code Switching based on Hoffman’s theory
	Types of Code Switching (CS)
	Frequency

	Inter-sentential CS
	25

	Intra-sentential CS
	11

	Emblematic CS
	5

	Involving a change of pronunciation
	0


Based on the tabulation, it can be seen that the lecturer tended to use inter-sentential code switching in the conversation. There we-re some sentences that were formed in intra-sentential code switching. The switchings for this form were done by the lecturer when she wanted to say a particular time or sequence of order, words or phrases, and clauses that were mostly known by the students. The example of phrases or words are in this occasion, for free, first, so meaning nya adalah. There is one thing that differentiate the data of students’ and lecturer’s code switching that is the involvement of pronunciation change. For lec-turer’s case, she did not even once change the pronunciation of English word into Indonesi-an.
The data from the second and the third meeting does not show any additional infor-mation to the types of code switching pro-duced by the lecturer during the conversation in the classroom. In the second and the third meeting, the lecturer still tended to use inter-sentential code switching more than intra-sentential code switching. In addition, the data still showed nothing related to the lecturer’s habit of involving a change of pronunciation.
Furthermore, the following tabulation would show the data of lecturer’s code switching from Bloom and Gumperz’s theory (1972).
Table 3.1 Data tabulation of lecturer’s code switching based on Bloom and Gumperz’s theory
	Types of Code Switching (CS)
	Frequency

	Situational CS
	10

	Metaphorical CS
	15


The data for lecturer’s code switching from Bloom and Gumperz’s theory  (1972) are slightly different from the data analyzed by using Hoffman’s theory (1991). As it is stated above, in Hoffman’s theory (1991), code swit-ching is counted per each line. Every sentence that the lecturer said is seen and counted if there is the act of code switching involved in it. In contrast, Bloom and Gumperz (1972) do not see it from the sentences’ form, but the situation, addressee, social event, and topical change or emphasis or for communicative ef-fect. In the data, the researchers found 10 oc-cassions where the lecturer used situational code switching and 15 occassions where meta-phorical occured.
The next data shows the functions of code switching from the lecturer’s side. Based on the data of the research, the highest frequ-ency of code switching was when the lecturer explained the topic of discussion to the students. It is followed by unofficial interac-tion where the lecturer did a small talk or made a joke, requested for help, and asked for something which was not related to the lesson. These code switching occurred when the lec-turer and the students changed the topic of conversation. These situations happened al-most during all the session of the study. In addition, the researcher also figured out that the lecturer altered her code when she cor-rected herself.

However, there are other function of code switching used by the lecturer besides the ones that has been mentioned above.The researcher found other functions of code swit-ching for the lecturer. In several occassion, the researcher found out that the lecturer did the switching when she wanted to give instruction to the students. In another occassion, the rese-archer also found out that the lecturer gave command to the students by using Indonesian. For example, the lecturer wanted the students to add the explanation, so she said you need to, no, you have to add. Kalian harus menam-bah. Most of the switching happened during whilst teaching session when most of the explanation and questions and answers took place.
IV. CONCLUSIONS
In this study, there are two conclusions that could be drawn based on the finding and the discussion of the data of the research. The first conclusion is related to the use of code switching by the students in ESP classroom. It answers the research questions related to the types and functions of code switching that often used by the students. Generally, there are two categories of code switching: formal and theoretical code switching. Based on the data gathered in this study, the researcher concludes that the students used both formal and theoretical code switching to achieve cer-tain functions in the classroom conversation. 

The result of the study taken under different kinds of circumstances showed that the students switched their code frequently during the conversation. They used all types of code switching from formal and theoretical categories. Those were inter-sentential and intra-sentential code switching, involving a change in pronunciation, emblematic, situatio-nal and metaphorical code switching. The students used them for different functions in the communication such as to express their emotion when they were annoyed, do the small talk or jokes with the lecturer when they wanted to ease the tension of learning, and to emphasize or reiterate something during the discussion session. 

The second conclusion is about the types and functions of code switching from the lec-turer’s side. The conclusion drawn from the result of the study showed that the lecturer also used formal and theoretical code swit-ching. However, unlike the students, the lectu-rer never even used involving a change in pro-nunciation when she did the switching. Mos-tly, she did inter-sentential code switching and metaphorical code switching for sommunicati-ve effect such as explaining and giving clear instructions during whilst teaching session when the lecturer explained the topic of the study. It followed by intra-sentential which mostly used in giving instructions and com-mand during the group work activity and situational code switching which were used less often since the situation rarely changed. The lecturer used emblematic the least in the classroom communication. She usually used it just to confirm something to the students during the discussion.
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